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Effective Small Groups: Teaching Teamwork 
 

“Like all instructional methods, the success of small-group techniques depends largely upon the care with 

which they are designed and used” (Olmstad, 1974) 

 

“project” refers to the group task, which may be a one-time worksheet or a semester-long capstone. 

 

Common instructor challenges that must be addressed for effective group work  

 Ensuring the project design includes both individual and group accountability 

 Non-competitive classroom climate (e.g. not grading on a curve) and ground rules regarding 

mutual respect and encouraging different ideas and opinions (rules can be student generated) 

 Project and learning goals must be sufficiently challenging to require group work 

 Student (or instructor) reluctance due to prior ineffective group experiences 

 Being clear and explicit in instructor objectives and expectations regarding group work: reasons 

for it, including learning goals and challenges (e.g. task allocation)  

 Group processing/reflection opportunities (p.22); provide group process tools (p.6) 

 Equalizing group member learning, participation and contribution 

 Ensure that students receive an assessment and feedback on teamwork skills so that they are 

learning and improving (think backwards design)  

 

Teaching teamwork 

Some strategies we’ve noted. Not all of these will work well across all situations. Those that additionally 

allow for instructor formative/summative assessment are in italics. Also see p. 11. 

For each, consider: What is the level of social/emotional risk for student? Time required from instructor? 

 Rotating assigned roles. Roles might include: Skeptic (challenger, “Devil’s advocate”), 

Contribution manager (facilitator), Task manager, Timekeeper, Notekeeper (p.9) 

 Peer grading (including themselves) 

 Peers complete group effort analyses using clear rubric (including themselves; p.20 and 21). 

Constructive/destructive behaviors exercise: Within the group, each student chooses and 

discusses one constructive and one destructive behavior that they find in themselves (p.8) 

 Mid-project reflection questions, e.g. as minute papers. Ex: What have you learned from working 

in groups so far? What are you doing well? What are you still working on improving? (p.22) 

 Mid-project instructor feedback, incorporating observations and group effort analyses. Might 

aggregate common findings and feedback to whole class (esp. if was done as electronic survey) or 

individually, discussing how to promote positive teamwork and handle challenges. 

 Presentation- person-to-person across groups, group-to-whole class or group-to-group. For group 

to whole class or group to group, each member might take a component of the presentation. If the 

learning goals require that all members know the full project, randomly assigning components 

may improve peer instruction and dialog. For person-to-person, can take the form of answering a 

2-minute question. Having each member articulate some aspect of their work to a member of 

another group aids learning and offers individual accountability without one-on-one instructor 

time. 

 

Instructor assessment of effectiveness (Scholarly teaching =using evidence to teach)  
Ensuring that course assessment design allows for evidence to answer: How well were learning goals 

met? What worked and what didn’t? What needs to be changed?  

 

Provide group process tools (also see p.6) 

 Make time line of project to assist in meeting scheduling & task allocation 
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 At the beginning of a meeting, decide what needs to be accomplished by the end 

 Any ground rules beyond those established by the instructor? 

 Have each person individually write ideas before group discussions, and go in a circle to ensure 

each person shares their idea(s). If brainstorming, may make sense to discuss them only after all 

have been heard. 
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What is the Difference Between a Groups and Teams? 
Adapted from:  NDT Resource Center, http://www.ndt-ed.org/TeachingResources/ClassroomTips/Teamwork.htm 

One of the first things that an instructor must recognize is the difference between an individual working 

as part of a group and an individual working as part of a team. Below is a list of the differences that exist 

between these categories. After reading through the list, it should be clear what the difference is and 

which one would be ideal in a classroom. Could be used as handout preparing the students for effective 

teamwork. 

Groups Teams 

 Members work independently and they 

often are not working towards the same 

goal. 

 Members work interdependently and work towards both 

personal and team goals, and they understand these goals 

are accomplished best by mutual support. 

 Members focus mostly on themselves 

because they are not involved in the 

planning of their group's objectives and 

goals. 

 Members feel a sense of ownership towards their role in 

the group because they committed themselves to goals 

they helped create. 

 Members are given their tasks or told what 

their duty/job is, and suggestions are rarely 

welcomed. 

 Members collaborate together and use their talent and 

experience to contribute to the success of the team's 

objectives. 

 Members are very cautious about what they 

say and are afraid to ask questions. They 

may not fully understand what is taking 

place in their group.  

 Members base their success on trust and encourage all 

members to express their opinions, varying views, and 

questions. 

 Members do not trust each other's motives 

because the do not fully understand the role 

each member plays in their group.  

 Members make a conscious effort to be honest, 

respectful, and listen to every person's point of view. 

 Members may have a lot to contribute but 

are held back because of a closed 

relationship with each member. 

 Members are encouraged to offer their skills and 

knowledge, and in turn each member is able contribute to 

the group's success. 

 Members are bothered by differing 

opinions or disagreements because they 

consider it a threat. There is not group 

support to help resolve problems. 

 Members see conflict as a part of human nature and they 

react to it by treating it as an opportunity to hear about 

new ideas and opinions. Everybody wants to resolve 

problems constructively. 

 Members may or may not participate in 

group decision-making, and conformity is 

valued more than positive results. 

 Members participate equally in decision-making, but 

each member understands that the leader might need to 

make the final decision if the team can not come to a 

consensus agreement. 
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Stages of Team Growth 

Source:  NDT Resource Center, http://www.ndt-ed.org/TeachingResources/ClassroomTips/Teamwork.htm 

It is important for teacher and students (the team members) to know that teams don't just form and 

immediately start working together to accomplish great things. There are actually stages of team growth 

and teams must be given time to work through the stages and become effective. Team growth can be 

separated into four stages. 

 

Stage 1: Forming. When a team is forming, members cautiously explore the boundaries of acceptable 

group behavior. They search for their position within the group and test the leader's guidance. It is normal 

for little team progress to occur during this stage. 

 

Stage 2: Storming. Storming is probably the most difficult stage for the group. Members often become 

impatient about the lack of progress, but are still inexperienced with working as a team. Members may 

argue about the actions they should take because they faced with ideas that are unfamiliar to them and put 

them outside their comfort zones. Much of their energy is focused on each other instead of achieving the 

goal.  

 

Stage 3. Norming. During this stage team members accept the team and begin to reconcile differences. 

Emotional conflict is reduced as relationships become more cooperative. The team is able to concentrate 

more on their work and start to make significant progress. 

 

Stage 4. Performing. By this stage the team members have discovered and accepted each other's 

strengths and weaknesses, and learned what their roles are. Members are open and trusting and many 

good ideas are produced because they are not afraid to offer ideas and suggestions. They are comfortable 

using decision making tools to evaluate the ideas, prioritize tasks and solve problems. Much is 

accomplished and team satisfaction and loyalty is high.  

Since working as part of a team can improve learning and is a much needed skill in today's workplace, 

some team exercises should be included in the classroom. With well planned out tasks, careful guidance, 

and close observation, instructors can make team exercises extremely valuable learning experiences.  
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Characteristics of Effective Teams 

 

The following are eight characteristics of effective teams that were identified by Larson and LaFasto in 

their book Teamwork: What Must Go Right/What Can Go Wrong (Sage Publications 1989). 

 

1. The team must have a clear goal. Avoid fuzzy, motherhood statements. Team goals should call 

for a specific performance objective, expressed so concisely that everyone knows when the 

objective has been met. The elements of a goal include (a) what is to be achieved; (b) a measure 

of accomplishment – how we will know when the outcome has been reached; and, (c) the time 

factor – when we want to have the goal completed. 

2. The team must have a results-driven structure. The team should be allowed to operate in a 

manner that produces results. It is often best to allow the team to develop the structure. 

3. The team must have competent team members. In the education setting this can be take to 

mean that the problem given to the team should be one that the members can tackle given their 

level of knowledge. 

4. The team must have unified commitment. This doesn't mean that team members must agree on 

everything. It means that all individuals must be directing their efforts towards the goal. If an 

individual's efforts is going purely towards personal goals, then the team will confront this and 

resolve the problem. 

5. The team must have a collaborative climate. It is a climate of trust produced by honest, open, 

consistent and respectful behavior. With this climate teams perform well...without it, they fail. 

6. The team must have high standards that are understood by all. Team members must know 

what is expected of them individually and collectively. Vague statements such as "positive 

attitude" and "demonstrated effort" are not good enough. 

7. The team must receive external support and encouragement. Encouragement and praise 

works just as well in motivating teams as it does with individuals. 

8. The team must have principled leadership. Teams usually need someone to lead the effort. 

Team members must know that the team leader has the position because they have good 

leadership skills and are working for the good of the team. The team members will be less 

supportive if they feel that the team leader is putting him/herself above the team, achieving 

personal recognition or otherwise benefiting from the position. 
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Meeting Strategies to Help Prepare Students for Group Work  

Source:  The Centre for Teaching Excellence, University of Waterloo 

Working in groups is quite different than working individually. One of the main reasons why students 

find it difficult is that they were not trained to perform effectively in a team setting. An instructor can help 

by teaching organizational, personal, and discussion skills that will help students manage group dynamics 

and have a positive teamwork experience. Meetings are key events during group work, and there are 

several techniques for running effective meetings. This sheet could be used as a handout, to prepare 

students for effective gorupwork. 

Planning and Running a Meeting  

Steps that should be taken before a meeting happens:  

 plan the meeting carefully: who, what, when, where, why, and how many  

 prepare and send out an agenda, identifying issues to be discussed  

 set up meeting room send out background information about members  

Steps that should be taken during a meeting: 

 start on time  

 make introductions of group members  

 clearly define roles  

 review, revise, and order the agenda  

 set clear time limits  

 review action items from previous meeting  

 focus on one issue at a time  

Steps that should be taken at the end of and after a meeting: 

 record final decisions or actions to be taken  

 assign tasks to group members  

 set deadlines for the tasks  

 set the date and place of the next meeting and develop a preliminary agenda  

 evaluate the meeting, get feedback from members  

 close the meeting positively  

 clean up the room  

 prepare the group memo, distribute to members and others who need to know  

Skills that students need to develop/use to promote effective group work:  

 active and tolerant listening  communication skills 

 flexibility  accountability 
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 respect for others' contributions  helping others to master content 

 participation 
 giving and receiving constructive 

feedback 

 patience  managing disagreements 

 motivation 
 

 keeping deadlines 
 

Activities and tools that can be used in a group meeting for:  

Opening discussion  

 list available resources 

 state different perceptions of what the real problem  

 brainstorm ideas - all ideas are encouraged and accepted  

 legitimize - show an understanding of how others see the problem  

 kickstart with an example  

 propose some potential solutions 

 ask each individual for a possible solution 

Narrowing down the solutions  

 evaluate solutions using some criteria  

 make sure solutions address the issues  

 rank ideas in order of priority  

 categorize solutions 

 separate solutions based on "pros/cons" 

 look for redundant and overlapping ideas  

 force field analysis (what ideas give support to solving the problem? which ones prevent 

reaching a solution?) 

Closing the discussion  

 majority voting  

 consensus 

 build up/eliminate (add or subtract from different options to arrive at a new option that 

everyone can support)  

 combine ideas (avoid either/or decisions) 

Source:  The Centre for Teaching Excellence  

Environment 1, Office 325 

University of Waterloo 

200 University Avenue West 

Waterloo, Ontario, Canada N2L 3G1 
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Constructive and Destructive Group Behaviors 
One suggested exercise: Have each student in a group share with their group one constructive and one 

destructive behavior they have found in themselves. Can be used at group formation or mid-project as a 

reflection. 
 

Adapted from Brunt (1993). Facilitation Skills for Quality Improvement. Quality Enhancement Strategies. Madison, WI  

 

Constructive Group Behaviors  

 

Cooperating: Is interested in the views and perspectives of the other group members and is willing 

to adapt for the good of the group.  

 

Clarifying: Makes issues clear for the group by listening, summarizing and focusing discussions.  

 

Inspiring: Enlivens the group, encourages participation and progress.  

 

Harmonizing: Encourages group cohesion and collaboration. For example, uses humor as a relief 

after a particularly difficult discussion.  

 

Risk Taking: Is willing to risk possible personal loss or embarrassment for the group or project 

success.  

 

Process Checking: Questions the group on process issues such as agenda, time frames, discussion 

topics, decision methods, use of information, etc.  

 

 

 

Destructive Group Behaviors  

 

Dominating: Takes much of meeting time expressing self views and opinions. Tries to take control 

by use of power, time, etc.  

 

Rushing: Encourages the group to move on before task is complete. Gets "tired" of listening to 

others and working as a group.  

 

Withdrawing: Removes self from discussions or decision making. Refuses to participate.  

 

Discounting: Disregards or minimizes group or individual ideas or suggestions. Severe discounting 

behavior includes insults, which are often in the form of jokes.  

 

Digressing: Rambles, tells stories, and takes group away from primary purpose. 

 

Blocking: Impedes group progress by obstructing all ideas and suggestions. "That will never work 

because…"  
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Group Roles: Maximizing Group Performance  

Adapted from: The Centre for Teaching Excellence, University of Waterloo 

Having a diversity of skills and ideas within a group often enriches the group process and can improve the 

final product. However, working with others different from ourselves can be a challenge. One way to 

structure group functioning and benefit from one another’s strengths is to assign roles to each member of 

the group. These team roles can be assigned based on individuals’ strengths or rotated periodically to 

increase each member’s understanding of the roles and of themselves as team members. There are four 

fundamental roles to consider: facilitator, moderator/contribution manager, notetaker/time keeper, and 

devil’s advocate/skeptic/challenger. For larger groups, some of these roles can be divided between two 

students.  

 

Facilitator 

 Clarifies the aims of the group and helps the group to set sub-goals at the beginning of each 

meeting. Sub-goals should serve as an agenda of issues that need to be addressed during the 

meeting.  

 Makes sure that all group members understand the concepts and the group’s conclusions.  

 Starts the meetings, introduces each topic, and keeps the group on task and oriented towards its 

goals.  

 Ensures that the group completes its tasks before deadlines. 

Typical phrases:  

"Thanks for your contribution, Bill. What do you think, Mary?”  

"From what I’m hearing, it appears that the key issues are A, B, and C. Why don’t we 

start by discussing A, if that is agreeable to everyone?”  

"So, it appears that we are all agreed that …”  

Moderator/contribution manager 

 Observes group functioning carefully and initiates regular discussions on group climate and 

process, especially if he or she senses tension or conflict brewing.  

 During disagreements or conflicts, clarifies the arguments and proposes suggestions for resolving 

dispute.  

 Ensures that all group members have a chance to participate and learn; may elicit comments from 

members if they are not participating.  

 Acts as a cheerleader for the group whenever possible, praising members for work well done.  

Note: For larger groups the role of “encourager” could be done by a different student.  

 

Typical phrases:  

"We haven’t heard much during our meeting from you, John. Do you have any 

thoughts?” “It might be helpful if you backed off a bit, Kate, so we can hear what Doug 

has to say.” 

"I’m sensing a bit of tension among us over this decision; I think we should get our 

disagreements out into the open.”  
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"I think we can feel really good about what we’ve accomplished to this point. Especially 

nice work on the project outline, Kim!”  

Notetaker/Time Keeper  

 Takes notes during meetings to keep a record of what has been decided, tasks that have been 

assigned, when meetings are scheduled, etc.  

 Summarizes discussions and decisions for the rest of the group. Distributes a summary of each 

meeting to all group members.  

 Presents group material to the rest of the class/supervisor.  

 Keeps track of time during meetings to avoid spending excessive time on one topic. This is best 

handled by deciding how much time will be allocated to each issue in the agenda, and letting 

everyone know when this time is up. It is also useful to point out when time is almost up so that 

issues can be wrapped up appropriately.  

Note: For larger groups, the roles of notetaker and time keeper could be fulfilled by two students. 

Typical phrases:  

"Hold on, please, I just need to get this down before we move on.”  

"I’ll send you an updated version of our report tomorrow, along with a summary of 

today’s meeting.”  

"We’ve spent about 15 of the 20 minutes we allocated to this topic, so we’ve got about 5 

more minutes to sort it out.” 

Devil’s Advocate/Skeptic/Challenger 

 Remains on guard against “groupthink” scenarios (i.e., when the pressure to reach the group goal 

is so great that the individual members surrender their own opinions to avoid conflict and view 

issues solely from the group’s perspective).  

 Ensures that all arguments have been heard, and looks for holes in the group’s decision-making 

process, in case there is something overlooked.  

 Keeps his or her mind open to problems, possibilities, and opposing ideas.  

 Serves as a quality-control person who double-checks details to make sure errors have not been 

made and searches for aspects of the work that need more attention. Keeps an eye out for 

mistakes, especially those that may fall between the responsibilities of two group members.  

Note: For larger groups, this role of devil’s advocate could be divided into two roles: devil’s advocate and 

quality control.  

Typical phrases:  

"Let’s give Mike’s idea a chance.”  

"OK, we’ve decided to go with plan C, but I noticed that we still haven’t dealt with the same 

problem that plan A didn’t address. What can we do to solve this?”  
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Methods for Assessing Group Work  
Adapted from: Several references, see pg. 15 
Introduction  

Students should be made aware of assessment before starting the project  

 assessment method  

 criteria (product and/or process)  

Product vs. Process 

 assessing the product - measuring the quantity and quality of individual work in a group 

project 

 assessing the process - evaluating individual teamwork skills and interaction 

Assessment by instructor vs. by group members  

 by instructor - instructor assigns all marks  

 by group members - group members evaluate their contributions to the group and assign 

marks  

 both of the above 

Product assessment by instructor  

Equally shared mark  

 All group members receive same grade  

Advantages Disadvantages  

 Easiest to implement - does not require any 

additional work aside from marking the 

projects 

 Appropriate if group work mark is a minor 

part of total mark for the course 

 Group responsibilities are enforced - group 

succeeds or fails together  

 Individual contributions are not 

reflected in the distribution of marks 

 Poor students may benefit from the 

work of hard-working students 

 Good students may be dragged 

down by poor students 

 Does not motivate students 

Exam questions  

 Questions should be specifically about the project, and are answerable only by students 

who have been thoroughly involved in the project  

Advantages Disadvantages  

 May increase interest in the project - 

students may be more motivated to learn 

about the work of their fellow group 

 Students may ignore group in order to 

study 

for the exam on their own 
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members  May mean additional work for 

instructor when preparing the exam 

questions 

 May not be effective - students may 

be able to answer the questions by 

simply proofreading 

the project 

Splitting tasks  

 Project must be divisible into multiple tasks of the same complexity  

 Each student is responsible for one task  

 Final mark is part group mark (e.g., 50%) and part individual task mark (e.g., 50%)  

Advantages Disadvantages  

 objective way of determining 

individual participation 

 individual component grade 

may provide additional 

motivation  

 May increase interest in the project - students may 

be more motivated to learn about the work of their 

fellow group members 

 Students may ignore group in order to study for the 

exam on their own 

 May mean additional work for instructor when 

preparing the exam questions 

 May not be effective - students may be able to 

answer the questions by simply proofreading the 

project  

Direct evaluation  

 Instructor judges individual merits  

 oral interviews  

 periodic reports  

 meeting minutes  

 observation  

Advantages Disadvantages  

 oral interviews are a good way of getting 

information on individual participation  

 enables instructor to give each student 

more specific feedback  

 very time consuming  

 information obtained is often 

subjective and/or may be inaccurate  

 class size may make it infeasible  

Product assessment by peer evaluation 

Issues with peer evaluation:  
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 Should we use self-assessment?  

 Should instructor adjust marks?  

 Should it be done individually or collectively by consensus?  

Distribution of a pool of marks (see p.16 for an example)  

 Award the group a mark equal to (group mark) X (no. of group members)  

 Let group divide marks among themselves  

Advantages Disadvantages  

 easy to implement 

 peer assessment may 

motivate students to 

contribute more to the 

group 

 open to subjective evaluations by students (e.g., giving 

friends high marks as opposed to those who contributed 

the most) 

 opens the doors to personal conflicts between group 

members 

 may foster competition 

 may be difficult for students to evaluate each other 

without objective criteria 

Individual weighting factor (see p.16 for an example)  

 Points awarded for a list of tasks  

 Individual mark = (group mark) X (peer assessment factor)  

Advantages Disadvantages  

 provides students with objective criteria by which 

to judge individual contributions  

 time consuming for instructor 

 rating scale may be 

misinterpreted 

 tasks all have the same weight  

Process assessment  

List of skills to assess, such as:  

 adoption of complementary team roles  

 cooperative behaviour  

 time and task management  

 creative problem solving  

 use of a range of working methods  

 negotiation  

Process assessment by instructor  

Direct evaluation of team behaviour using teamwork logs - sample questions:  
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 what steps have you taken to organize your teamwork?  

 what steps have you taken to monitor the effectiveness of your team?  

 what steps have you taken to improve the effectiveness of your team?  

 what problems have you encountered in working as a team and how did you tackle them?  

 if you were to embark on a second, similar task as a team, what would be different about 

the way you go about working, and why?  

Advantages Disadvantages  

 makes students reflect on their operation 

as a team  

 logs provide plenty of information that 

can be used as a basis for assessment  

 reviewing logs can be very time-

consuming 

 students may need training in order to be 

aware of what goes on in the teams  

Process self-assessment (see p.16 for an example) 

Sample questions: 

 what have you learned about yourself as a team-player? 

 how can you apply this knowledge to future situations? 

 how did collaborative learning contribute to your understanding of the course content? 

 how did this experience challenge your assumptions and stereotypes? 

 what would you do differently next time? 

 what was the best/most challenging/worst experience you encountered? 

Advantages Disadvantages  

 helps promote deep learning 

 may shed light on individual problems 

and concern 

 students hesitate to evaluate themselves 

negatively – especially if they expect to be 

penalized for it (non-scored, qualitative 

questions might be applied) 

Process assessment by peer evaluation (see p.16 for an example) 

 Individual assessment (see p. 16 for an example)  

 how members view each member of the team  

 use lists of key group work traits  

 average of individual marks must be the same as the group mark  

Advantages Disadvantages  

 gives a personalized view of each 

member's contributions  

 list of traits provides students with 

objective criteria 

 time consuming and complex; instructor 

must check results 

 list of traits may not give a true measure of 

the group work process  

 students may misinterpret traits  

 students may lack confidence in being 
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critical 

 
Process assessment on a group level 

 subset of peer evaluation, focusing on the group process 

 how members see the group, their peers and themselves as group members  

 provide structure 

Advantages Disadvantages  

 can help identify problems and conflicts 

early 

 helps students identify and capitalize on 

their group’s strengths while minimizing 

disadvantages 

 students may try to involve the 

instructor in conflict resolution  

 students might use the activity to 

“bash” the group work process itself  

 students may choose to answer 

dishonestly, in hopes of obtaining a 

favorable grade 

* peer and group evaluation in Examples 
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Examples of student self- peer- and group assessments 
Source: The Centre for Teaching Excellence, University of Waterloo 
Example for distribution of a pool of marks  

 Group project mark: 70  

 No. of group members: 4  

 Instructor awards 280 points to group  

 Advises students that difference between marks must not be greater than 20  

 Group members divide marks by consensus as follows:  

Student   A B C D Total 

Mark   80 60 75 65 = 280 

Example for individual weighting factor  

List of tasks   Group members' names 

    Ann Bob Chris 

a) Literature search   3 4 1 

(b) Analysing the literature   4 5 1 

(c) Writing a report   1 2 4 

(d) Group presentation   3 1 1 

          

Individual Totals   11 12 7 

Rating scale 

1 -Did not contribute in this way  

2 -Willing but not very successful  

3 -Average  

4 -Above Average  

5 -Outstanding  

Peer assessment factor = (individual total) / (average total)  

Average of individual totals = 10  

If project mark = 60  

Individual marks:  

Ann = 60 * (11/10) = 66  

Bob = 60 * (12/10) = 72  

Chris = 60 * (7/10) = 42  

Example for Individual assessment  

3 group members (Ann, Bob, Chris), no self-assessment  
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Student name: Ann  

Evaluated by: Bob (marks selected are underlined and in boldface in this example)  

Aspect of team functioning 

well 

below 

average 

below 

average 
average 

above 

average 

well 

above 

average  

1. Forming good team cohesion  -2 -1 0 1 2 

2. Leadership, managing meetings  -2 -1 0 1 2 

3. Planning and allocating tasks  -2 -1 0 1 2 

4. Generating ideas and solutions  -2 -1 0 1 2 

5. Tackling team social problems  -2 -1 0 1 2 

6. Organising individuals to do jobs  -2 -1 0 1 2 

7. Helping team members to finish jobs  -2 -1 0 1 2 

8. Willingly taking on unpopular jobs -2 -1 0 1 2 

 

Instructor’s mark for team project 60% 

Sum of evaluation marks +3 

Individual mark for Ann given by Bob 63% 

Note: Bob’s evaluation of Chris must add up to -3    

 

Student name: Ann  

Evaluated by: Chris  

Aspect of team functioning 

well below 

average 

below 

average 
average 

above 

average 

well 

above 

average  

1. Forming good team cohesion  -2 -1 0 1 2 

2. Leadership, managing meetings  -2 -1 0 1 2 

3. Planning and allocating tasks  -2 -1 0 1 2 

4. Generating ideas and solutions  -2 -1 0 1 2 

5. Tackling team social problems  -2 -1 0 1 2 

6. Organising individuals to do jobs  -2 -1 0 1 2 

7. Helping team members to finish jobs  -2 -1 0 1 2 

8. Willingly taking on unpopular jobs -2 -1 0 1 2 

 

Instructor’s mark for team project 60% 

Sum of evaluation marks +1 

Individual mark for Ann given by Bob 61% 

Note: Chris’ evaluation of Bob must add up to -1    

Ann’s final mark: (63 + 61) / 2 = 62%  Source:  The Centre for Teaching Excellence Environment 1, 

Office 325 University of Waterloo, 200 University Avenue West 

Waterloo, Ontario, Canada N2L 3G1 
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Examples of assessment forms 

Source: Barkley, E.F., Cross, K.P. & Major, C.H. (2005)  

 

Example of peer-assessment form 
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Group assessment example 

 

 

 

 

 

 

 

 

 

 

Source: Barkley, E.F., Cross, K.P. & Major, C.H. (2005). Collaborative Learning Techniques: A handbook for college faculty. 

John Wiley & Sons. 
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Groupwork reflection exercises in the classroom 

Source:  The Centre for Teaching Excellence, University of Waterloo 

I. Encouraging Self-Awareness and Reflection in Group Work  

One of the most important things you can do as an instructor is to have students reflect regularly on their 

group experiences. Their self-reflection will reinforce and further develop critical teamwork skills. Based 

on your objectives for the group project, create a set of prompts using the questions below. Have students 

then use these prompts to journal about their reactions to group climate and process. The journals 

encourage self-reflection and can help students see teamwork issues in new ways and create ideas for 

resolution. They can also provide a good basis from which students can choose comments to share with 

their group members in debriefing sessions. If students submit their journals periodically throughout the 

semester, give them feedback orally or in writing, and to the extent appropriate, discuss in class any 

trends that you have identified through observation or in the journals (e.g., reassure groups that many are 

facing similar challenges). Also, requiring all students to submit a final reflective report after the group 

project can help them to see the value of the teamwork expertise they have developed through practice.  

Climate  

 What have you enjoyed the most/the least about getting to know your group members?  

 How is your attitude towards your group members demonstrated in how you function within the 

group?  

 How do you demonstrate trust and openness towards the other members and their ideas?  

 Do you give honest opinions? If not, why not?  

 How much do you feel you can rely on your group members to complete the required task(s)?  

 How do you make sure that group members feel supported, encouraged, and appreciated for their 

work?  

 How does the team ensure that all voices are heard?  

 Do you participate willingly in the discussion? If not, why not?  

 Do others appear to understand your ideas? If not, why not?  

 What do you do if another person’s ideas are unclear?  

 What do you focus on when others speak? How could you improve your listening skills?  

 How do you respond to others’ ideas? How do they respond to yours? What could be improved?  

Process  

 What are your group’s ground rules and goals? What changes to these rules and goals might 

improve the functioning of your group?  

 How is everyone encouraged to stay accountable to the tasks they have been assigned?  

 To what extent do you and others follow the feedback methods laid out in class? How could you 

and your group members improve the way you give and receive feedback?  

 To what extent does your group reflect on how well its goals are being achieved? How would 

more (or less) discussion about goals help or hinder your group’s functioning?  

 How are decisions made in your group? Who is involved and in which ways? What has been 

effective about the processes you have used? How could your decision-making processes be 

improved?  

 What happens if a group member is unhappy or uncomfortable with a decision made by the 

group?  
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 What conflicts have arisen within your group? How (if at all) have the conflicts been resolved? 

What role do you play in resolving these conflicts? What could you (or others) do to improve 

your group’s ability to deal productively with conflict?  

 How do your meetings typically proceed? What do you accomplish and in how much time? What 

is effective about your group functioning during meetings? What changes would improve your 

meetings?  

 Who has emerged as the leader in your group? Which other roles do you see team members 

playing? Which role(s) do you play? Which role do you prefer and why?  

II. “Are We a Team?” Checklist  

Check off the statements that accurately represent your group. Be prepared to discuss your choices 

afterwards with your group. Also consider ways to improve your group’s functioning, especially as it 

relates to the statements you did not check off.  

 We all show equal commitment to our objective.  

 We all take part in deciding how work should be allocated.  

 We are committed to helping each other learn.  

 We acknowledge good contributions from team members.  

 We handle disagreements and conflicts constructively within the team.  

 We are able to give constructive criticism to one another and to accept it ourselves.  

 We all turn up to meetings and stay to the end.  

 We are good at making sure that everyone knows what’s going on.  

 When one of us is under pressure, others offer to help him or her.  

 We trust each other.  

 We remain united even when we disagree.  

 We support each other to outsiders.  

 We feel comfortable and relaxed with one another. (Levin & Kent, 2001)  
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